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Abstract 

This study aims to identify the forms of difficulties faced by hospitality students in 

learningFrench, analyze the causal factors, and formulate effective learning strategies to 

overcome these obstacles. The method used is descriptive qualitative with the main 

instrumentinthe form of a questionnaire filled out by87 respondents of students of the 

Hospitality Department of the Medan Tourism Polytechnic. Data were analyzed 

through frequency tabulation and triangulation too btain more comprehensive 

results.The results ofthe study indicate that the main forms of difficulties experienced 

by student sinclude difficulties in memorizing vocabulary, understanding grammar, 

pronouncing words correctly, and forming simple sentences.These difficultiesare 

exacerbated by a lack of confidence in speaking, low learning motivation, non-

contextual teaching methods, limited learning media, and minimal opportunities for 

language practice in and outside the classroom.As a solution, this study recommends 

communicative and project-based learningstrategies, such as hotel service simulations, 

pattern eddialogues, and the use of audio-visual media and digital platform stostreng 

the nunderstanding and pronunciation. The application ofthis strategyis considered 

effective in increasing students'interestin learning, practical skills, and confidencein 

using French in the hospitality context. 

 

Keywords:Learning difficulties, French language, hospitality students, learning 

strategies 
 

 

 

A. INTRODUCTION 

In vocational education, 

particularly in the field of hospitality, 

proficiency in a foreign language is one 

of the core competencies that students 

must acquire. Foreign language skills 

are not merely complementary but have 

become a concrete demand in the 

international hospitality industry. 

French is one of the foreign languages 

taught due to its historical and 

functional significance in the global 

culinary, gastronomy, and hotel sectors. 

However, despite its strong relevance, 

field observations show that students of 

tenen countervarious 

challenges in learning the language, 

ranging from linguistic barriers to non- 

linguistic factors that affect the learning 

process. 

The primary difficulties students 

face involve difference sinphonetic 

structure and grammar between French 

and Indonesian. Many students struggle 

with pronunciation due to 

inconsistencies between spelling and 

sound, as well as the presence of silent 

letters in French. Moreover, 

grammatical aspects such as gendered 

nouns, verb conjugations, and 

strictsentence structure sare often 
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confusing for beginners. These 

complexitiesrequiretimeandconsistent 

practice to master. Without a strong 

foundation, many students lose 

confidence in speaking and participate 

less actively in class. 

 

The learning difficulties are not limited 

to linguistic aspects but are also 

influenced by students’ educational 

backgrounds and learning motivation. 

Many students have never studied a 

foreign language before, making it 

harder to adapt to French. Additionally, 

foreign language learning is often 

perceived as a secondary subject, less 

important than practical courses. 

Teachingmethodsthatfocustooheavily 

on theory, combined with limited 

speaking practice, insufficient access to 

audiovisual learning materials, and the 

lack of a supportive environment for 

practicingFrenchoutsidetheclassroom, 

further intensify the challenges. 

 

AtMedanTourismPolytechnic,masteri 

ngtheFrenchlanguageplaysa strategic 

role in preparing graduates to compete in 

theinternationalhospitalityindustry. 

However,   if   students  already  face 

barriersatthebasiclevel,itbecomes 

difficult forthemtodeveloptheir 

competencies   further. Therefore,  a 

systematic and in-depth analysis of the 

difficulties   encountered    in  French 

learning  is  necessary   to develop 

appropriate and relevant solutions. This 

studyisexpectedtoprovidevaluable 

inputnotonlyforthisinstitutionbutalso 

forothervocationaleducationproviders in 

improving the contextual and practical 

effectiveness of foreign language 

instruction. 

 

Theresearchquestionsinthisstudyare:: 

(1) what types of difficulties are 

encountered by students in learning 

French,(2)whatfactorscontributeto 

these learning difficulties, and (3) what 

learning strategies can help overcome 

the challenges faced by vocational 

hospitality students in acquiring basic 

French proficiency. The objectives of 

this research are to identify the specific 

forms of difficulties encountered by 

students, analyze the underlying factors 

that hinder the French learning process, 

and propose relevant and effective 

teaching strategies tailored to the needs 

of vocational education settings. 

 

This study is expected to offer both 

theoretical and practical benefits, 

specifically by contributing to the 

developmentofforeignlanguageeducati 

on in vocational contexts and provides 

usefulinsightsforlecturers,students,and 

institutions to improve teaching 

strategies, learning resources, and support 

programs tailored to hospitality students 

learning French. 

 

B. LITERATUREREVIEW 

1. The Essence of French Language 

Learning in Vocational Hospitality 

Education. 

Foreign languagelearning invocational 

education,particularlyFrench,playsa 

vitalroleinequippingstudentswithcross 

culturalcommunicationskillsrequiredin 

theglobalhospitalityindustry.At Medan 

TourismPolytechnic,Frenchistaughtfor 

onlyonesemester,yetitremainsa 

strategicsubjectthatenhancesgraduates' 

competitiveness. TheessenceofFrench 

language learning in vocational education 

goesbeyondlinguisticknowledge;italso 

focusesondevelopingstudents’professio 

nal competencies.Richards(2017)emph 

asizesthat languageinstruction in vocati 

onalsettingsshouldbeneeds-based, 

contextual,and applicableto real-world 

professionalenvironmentstobetruly 

effective. 
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Giventhelimitedinstructionaltime, 

Frenchlanguage  materialsmust  be 

carefully selected  and taught  with 

maximumefficiency.TheTask-Based 

Language Teaching (TBLT) approach, as 

proposedbyEllis(2020),ishighly suitable 

for vocational contextsbecause 

itemphasizeslanguageuseincompleting 

real-worldtasks—suchassimulating 

front-deskconversationsorrestaurant 

interactions  in French. Furthermore, 

Byram(2018)stressestheimportanceof 

intercultural learning, where students not 

onlyacquirelanguageskillsbutalso 

understandculturalnorms,politeness 

strategies,   and    expectations   of 

Francophone   guests. In  this  sense, 

Frenchlanguagelearningbecomesa 

means of    preparing   students 

for professional intercultural communic 

ation. 

 

Thetimeconstraintsof aone-semester 

course  demand   precise   teaching 

strategies.NationandNewton(2020) 

advocate for afocus on high-frequency 

language use to improve the efficiency of 

language   acquisition   in  vocational 

settings.Celce-Murcia etal.(2014)also 

highlighttheeffectivenessofcommunic 

ative and    practice-based   teaching 

methods such as role playing, simulatio 

ns,andgroupwork—whichhelpbuild 

learners’  confidence  in using the 

language    in   real-life   situations. 

Therefore,    French  instruction  in 

hospitalityeducationservesnotonlyasa 

transferoflinguisticknowledgebutalso 

asatoolfordevelopingfunctional 

communication skills    essential for 

multilingual professional environments. 

 

2. FrenchLanguageLearninginthe 

Context of Vocational Hospitality 

Education 

French language learning in vocational 

hospitalityeducationplaysacrucialrole 

inpreparingstudentstomeetthe 

demands ofthe global tourism industry. 

At MedanTourism Polytechnic, French 

is taught over a single semester, yet it 

remainsessential in enhancing graduates’ 

multilingualservicecapabilities,especia 

lly when interacting with guests from 

Francophone countries. According to 

Richards(2017),languageinstructionin 

vocationalsettingsmustbeneeds-based, 

contextual,andapplicable,aligningwith 

real-life professional tasks. Ellis (2020) 

supports this through the Task-Based 

Language Teaching (TBLT) approach, 

which emphasizes using language to 

complete functional tasks such as role- 

plays in hotel or restaurant settings, 

makingithighlysuitable forshort-term, 

skill-oriented programs. 

 

Inadditiontolinguisticcompetence, 

vocationalFrenchlearningmustalso 

develop students' intercultural understan 

dingandcommunicationetiquette.Byram 

(2018)emphasizesthat foreign language 

education should be intercultural students 

mustlearnnotonlyhowtoexpress 

themselvesinFrenchbutalsounderstand 

culturalnormsandexpectationswithin 

serviceinteractions. Timeconstraints in 

vocational  curricula  require  focused 

contentdelivery;NationandNewton 

(2020)  suggest  prioritizing   high- 

frequencylanguageuseformaximum 

efficiency.Meanwhile,Celce-Murciaet 

al.(2014)advocateforcommunicative and

 interactive teaching  strategies, 

includingsimulations,groupwork,and 

real-worldtasks,whichareprovento build

  learner confidence and  foster 

practicalcommunicationskillsessential 

inmultilingualhospitalityenvironments. 

 

3. The Position and Function of the 

French Language in the Hospitality 

Industry. 

French occupies a strategic position in the 

global hospitalityindustry.Accordingto 

the Organisation Internationale de la 
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Francophonie (OIF, 2022), French is an 

official language in more than 29 

countries and is spoken by over 300 

million people worldwide. Countries 

where French is widely used—such as 

France, Belgium, Canada (Quebec), and 

Switzerland—aredevelopednationswith 

high international tourist mobility. 

Therefore, the ability to communicate in 

French is a significant added value for 

hospitality professionals, particularly in 

deliveringqualityservicetointernational 

guests. 

 

The function ofFrench inthe hospitality 

sector extendsbeyondverbalcommunication 

; it also includes understanding service 

requests, interpreting documents, and 

applyingculturallyappropriateetiquette. 

Tardieu& Dolitsky (2019) emphasize 

that foreignlanguageproficiencyamong 

hotel staff significantly enhances guest 

satisfaction, customer loyalty, and the 

institution’s professional image. Thus, 

French serves three key roles in 

hospitality: as a medium of international 

communication,afoundationforexcellent 

service,and a marker ofprofessionalism 

in cross-cultural interactions. French 

language instruction in vocational 

education must reflect these strategic 

rolesto ensuregraduatesareequippedto 

compete in the global industry. 

 

4. The Objectivesof FrenchLanguage 

Learning in Vocational Education.The 

objectives of French language learning 

in vocational education go beyond 

mastering linguistic elements such as 

grammar, vocabulary, and 

pronunciation; they also focus on 

developing professional competencies 

relevant to the workplace. Richards 

(2017) emphasizes that language 

instructionin vocational contexts should 

be needs-based, communicatively 

meaningful, and directly applicable to 

real-worldjobtasks.Therefore,French 

instruction is designed to equip students 

with the ability to communicate 

effectively in workplace situations such 

as welcoming guests, responding to 

service requests, or explaining hotel 

facilities. 

 

In addition, French language learning 

aims to build students’ intercultural 

readiness when interacting with 

international guests. Byram (2018) argues 

that language teaching must be 

intercultural in nature, fostering an 

understanding of the social norms and 

cultural values embedded in language 

use. This ensures that students are not 

only capable of speaking in French but 

arealso sensitive totheexpectationsand 

etiquette of guests from Francophone 

cultures. Thus, French language 

educationinvocationalsettingsservesto 

prepare graduates who are not only 

linguistically competent but also 

professionally capable and culturally 

aware in the global hospitality industry. 

 

5. The Relevance of French Language 

MaterialstoHospitalityWorkPractice 

 

For French language learning to be 

meaningful in vocational education, the 

materials must be relevant to real work 

situations. Long (2015) emphasizes that 

the effectiveness of language instruction 

for vocational purposes depends on how 

well the content aligns with actual tasks 

studentswillfaceaftergraduation.Inthe 

hospitalityfield,thisincludesvocabulary 

and sentence structures used in hotel, 

restaurant,andtourismsettings—suchas 

receptionist–guest dialogues, room 

service instructions, restaurant 

conversations, and complaint handling. 

Suchrelevancenotonlyincreasesstudent 

motivation but also bridges the gap 

between classroom learning and 

workplace practice. 
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In addition, cultural context should be 

integrated into the materials. Kramsch 

(2013) argues that effective foreign 

languagelearningmustincludeelements of 

the target culture, as language and 

culture are inseparable. Therefore, French 

language materials in vocational 

hospitality programs should also include 

cultural aspects of service, polite 

expressions, and typical French guest 

communication styles, which may differ 

significantly from local norms. 

 

6. Difficulties in Learning the French 

Language 

One of the fundamental challenges in 

learning French is linguistic difficulty, 

which includes phonology, vocabulary, 

grammar,and sentence structure.French 

pronunciation (such as nasal sounds, 

liaison, and intonation) differs 

significantly from Indonesian, creating 

confusion for students. Grammar issues 

like verb conjugation, noun gender, and 

complex tenses add to the burden. Ellis 

(2015) explains that second language 

acquisition is gradual and shaped by the 

learner's interlanguage. Krashen (2018), 

through his Input Hypothesis, stresses the 

importance of comprehensible input 

tailored to students’ proficiency. 

Unfortunately, in vocational education, 

French language input is often 

insufficient and lacks context, as also 

noted by Lightbown and Spada (2021), 

who argue that limited exposure and 

meaningful practice hinder linguistic 

competence. 

 

Affective difficulties also play a major 

roleinlearningoutcomes.Manystudents 

experience anxiety, low confidence, 

demotivation, or negative attitudes 

towardFrench,especially when they fail 

to see its relevance to their future work. 

Dörnyei and Ushioda (2021) highlight 

motivationasa keyfactor,influencedby 

socialcontextandpastlearning 

experiences. Gardner and Lambert 

(2019), in their Socio-Educational Model, 

emphasize that learners' attitudes toward 

the target language and culture 

significantlyimpactmotivation.Students 

who lack confidence or had prior negative 

languagelearningexperiencesmayavoid 

speaking activities, reducing their 

engagement and learning opportunities. 

 

Cognitive challenges further complicate 

French language acquisition. Students 

mustsimultaneouslyprocessvocabulary, 

grammar rules, pronunciation, and 

cultural context, which can lead to 

cognitiveoverload.Sweller(2019),inhis 

CognitiveLoadTheory,notesthatpoorly 

designed instruction overwhelms the 

brain’s working memory, obstructing 

learning. Mayer (2020) supports the use 

of multimodal instruction—verbal and 

visual elements—to enhance 

comprehension and retention. However, 

invocationalcontexts,Frenchinstruction 

often relies heavily on text-based, one- 

directional methods, which limits 

students' ability to process and internalize 

the content effectively. 

 

Lastly,thelackoflearningstrategiesand 

contextual relevance in hospitality 

education presents serious obstacles. 

Many students lack awareness of 

effective language learning strategies— 

such as time management, vocabulary 

review, or use of digital tools—which 

leads to frustration. Oxford (2017) 

categorizes strategies into cognitive, 

metacognitive, affective, and social, all of 

which support self-directed learning. 

Nunan (2015) underscores the need for 

learner-centered approaches to foster 

autonomy. Compounding the problem is 

the disconnection between classroom 

learningandreal-worldhospitalitytasks. 

Without real-life simulations or 

partnerships with French-speaking 

industries,studentsstruggletoseethe 
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practical value of French, making 

learningseemabstractandunmotivating. 

This contradicts the principles of 

Competency-Based Learning (CBL), 

which advocate for aligning instruction 

with workplace standards and skills. 

 

7. Factors AffectingLearningDifficulties 

Learningmotivationgreatlyinfluencesthe 

success of acquiring French as a foreign 

language. Intrinsic motivation—such as 

interest inFrench culture or the desireto 

work in the international hospitality 

industry—andextrinsicmotivation—such 

as academic requirements and future job 

opportunities—bothplayacrucialrolein 

drivingstudents’learningefforts.Dörnyei 

andUshioda(2021)emphasizethatstrong 

motivationenhancesstudentengagement, 

leading to more active participation and 

persistence.Conversely,lowmotivationcan 

leadtoalackoffocusanddisengagement. In 

vocational settings like hospitality 

programs, institutions should strengthen 

students' motivation by emphasizing the 

practicalimportanceofFrenchinreal-world 

professionalcontexts. 

 

Learningmedia,teachingmethods,andthe 

learning environment also significantly 

impact students’ ease or difficulty in 

learning.Oxford(2017)statesthattheuseof 

audiovisual materials and digital tools 

strengthens foreign language 

comprehension,especiallywhenteaching 

emphasizes communicative and task-based 

approaches.However,overlytraditionalor 

memorization-based methods may cause 

cognitive overload (Sweller, 2019), 

especiallyif studentsareoverwhelmedwith 

complex or excessive input. A lack of 

languageexposureoutsidetheclassroomor 

inadequate facilities can further hinder 

students’abilitytopracticeandinternalize 

thelanguagenaturally. 

 

Inaddition, students'academicbackground, 

learningstyles,andteachercompetence 

influence their ability to overcome 

challengesinlearningFrench.Thosewith 

priorexperienceinlearningotherforeign 

languages tend to adapt more easily. 

Differentlearningstyles—visual,auditory, 

and kinesthetic—should beacknowledged 

(Dörnyei&Ushioda,2021),asmismatched 

teaching approaches can hinder 

comprehension. Teacher quality and 

institutional support are also critical. 

According to Oxford (2017), effective 

educators who use varied methods and 

provide constructive feedback can help 

students succeed. On the other hand, 

inadequate facilities and rigid teaching 

approachesmayworsenlearningdifficulties 

anddecreasestudents’confidenceinusing 

Frenchactively. 

 

8. Learning strategies that can help 

overcome difficulties in basic French 

language learning for hospitality 

students. 

 

Effectivelearningstrategiesarecrucialin 

helping hospitality students overcome 

difficulties in learning basic French. 

Richards (2006) emphasizes that 

audiovisual media enrich the language 

learningexperiencebyexposingstudentsto 

authentic accents, expressions, and 

situational usage. Similarly, Nation and 

Newton(2009)arguethatspeakingpractice 

through role-play enables learners to 

develop fluency by simulating real-life 

communication in safeclassroomsettings. 

When it comes to independent learning, 

Godwin-Jones(2011)statesthatlanguage 

learningappsenhancelearner autonomy and 

motivation through personalized and 

interactivefeatures,makingthemidealtools 

forbasiclanguageacquisition. 

 

Contextuallearningisanotherkeyaspect. 

AccordingtoGraves(2008),relating 

learningmaterialstospecificprofessional 

contexts,suchashospitality,increases 

relevanceandpromotesdeepercomprehens 
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ion.Moreover,groupdiscussionshavebeen 

showntosupportcooperativelearningand 

criticalthinking,which,asnotedbyGillies 

(2007), improve both language use and 

understandingthroughpeercollaboration. 

Lastly,instructorfeedbackisessentialfor 

learning progress; Bitchener and Ferris 

(2012)stressthatdetailedandconstructive 

feedbackhelpsstudentsrecognizepatterns 

of errors and refine their language skills 

more effectively 

 

C. RESEARCHMETHODOLOGY 

Thisstudyemploysaqualitativeresearch 

approachaimedat exploringindepththe 

difficulties encountered by hospitality 

studentsinlearningFrenchat theMedan 

Tourism Polytechnic. Data collection 

techniques include classroom observation 

to directly observe the learning dynamics, 

documentation to obtain secondary data 

such as syllabi and teaching materials, 

and questionnaires to identify the types of 

difficulties,theircauses,andthelearning 

strategies students consider effective. The 

questionnaire is also used to obtain 

systematic and analyzable data. The study 

population includes all hospitality 

students enrolled in the French language 

course, whilethesamplewillbeselected 

purposively—studentswhohavetakenat 

least one semester of French and can 

provide relevant insights. 

 

The data will be analyzed thematically, 

starting with transcription and filtering, 

grouping key themes, interpretation, and 

drawing conclusions. Possible themes 

include linguistic, cognitive, and 

affective difficulties, as well as issues 

related to thevocationalrelevance ofthe 

material. To enhance the validity and 

reliability of the findings, data 

triangulation will be conducted by 

comparing results from observations, 

documentation, and questionnaires. This 

analysis technique aims to provide a 

comprehensivepictureofthechallenges 

faced by hospitality students in learning 

French and offer insights into effective 

solutions within a vocational education 

context. 

 

D. RESEARCHRESULT 

The data were obtained from the 

distributionofquestionnairestostudents 

via Google Forms using a Likert scale, 

consisting of20 statements divided into 

three categories: types of difficulties, 

factors causing the difficulties, and 

learning strategies. A total of 87 

respondents successfully participated in 

this study. Based on the results of data 

triangulation, the primary learning 

difficulties experienced by hospitality 

studentsinlearningFrencharelinguistic 

andaffectiveinnature.Atotalof62%of 

respondents reported difficulties in 

pronunciation, a key feature of the 

French language that differs significantly 

from Indonesian in terms of sound and 

intonation. Additionally, 57% of students 

acknowledgedchallengesinunderstandi 

ng grammar and sentence structure, 

while 60.9% reported difficulty in 

memorizing vocabulary. Affective 

factors also emerged prominently, with 

44.8% expressing anxiety when 

speakinginclassand47.1%specifically 

admitting to feeling nervous when 

required to speak French. Moreover, 

62.1%of studentsbelievedthat thelack 

ofspeakingpracticecontributedsignific 

antly to their difficulties. 

 

The causes of these learning challenges 

stem from both internal and external 

factors. Internally, 27.5% of students 

agreedthattheylackedmotivation,while 

42.5% responded neutrally, suggesting a 

widespread disengagement. Many 

students perceived French as less 

essential than other foreign languages, 

suchasEnglish,fortheirfuturecareersin 

hospitality. Externally, 56.3% reported 

thatclasstimewasinsufficient,and 
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40.2% indicated that available learning 

facilities were inadequate. Interestingly, 

only 9.2% found the teaching methods 

unappealing,implyingthatwhilemethod 

variation may be lacking, it was not the 

main issue compared to other factors. 

 

To address these challenges, students 

proposed several effective learning 

strategies. A majority of 67.8% 

emphasizedtheimportanceofcontextual 

materialslinkedtoreal-world hospitality 

settings (hotels/restaurants). 56.3% found 

audiovisualmaterialshelpful,and59.8% 

felt more confident when engaging in 

group speaking practice. Additionally, 

66.7% appreciated receiving feedback 

from lecturers as a means to improvetheir 

performance.Notably,43.6%ofstudents 

agreed that project-based learning could 

increase motivation, while 54% 

responded neutrally. These findings 

suggest that a shift toward practical, 

communicative, and context-based 

instruction—aligned with the vocational 

needs of students—can significantly 

enhance learning outcomes in basic 

French for hospitality education. 

 

E. DISCUSSION 

Hospitalitystudentsfacevariouschallen 

ges in learning French, particularly in 

linguistic aspects such as vocabulary, 

grammar, sentence structure, and 

pronunciation. In terms of vocabulary, 

studentsoften confuse similar-sounding 

words with different meanings, such as 

la carte(menu) andle menu(meal 

package). Words like l’addition (bill) are 

often unfamiliar, andcommander(to 

order) is frequently mistaken for 

demander(to ask). These vocabulary 

difficulties make it hard for students to 

followbasicservicerelatedconversations in 

hospitality contexts. Regarding 

grammar, students tend to memorize 

conjugation tables without understanding 

howtoapplythem.Forinstance,they 

frequently writeje parler français 

instead of the correctje parle français, 

showinga lack ofawareness in subject- 

verb agreement and tense usage. 

 

Sentencestructureisanothermajorissue, 

especially when forming negative 

sentences.Studentsoftensayjeparlepas 

françaisorjenepasparlefrançais,when the 

correct structure isje ne parle pas 

français. Their misunderstanding of 

where to place negation elements and 

auxiliary verbs makes sentence 

construction challenging. In terms of 

pronunciation, Frenchnasal sounds such 

ason,an, andunare unfamiliar to 

Indonesianlearners.Wordslikevinblanc 

are mispronounced as “vin blang” and 

bon appétit as“bonapetit.” Even simple 

wordslikefrançaisareoftenpronounced 

“fran-ses” instead of “frã-sɛ,” indicating 

the strong influence of Indonesian 

phonetic patterns. 

 

These linguistic challenges stem from 

both internal and external factors. 

Internally, many students have low 

motivation, perceiving French as less 

relevant than English in the hospitality 

industry. This lack ofinterest, combined 

with fear of making mistakes and low 

self-confidence, discourages them from 

practicing.Externally,limitedclassroom 

hours (only 2 hours per week) are 

insufficient for mastering four language 

skills plus cultural elements. Inadequate 

learning facilities, such as a lack of 

language labs or authentic audio 

materials, further restrict listening and 

speakingpractice.Teachingmethodsthat 

focus heavily on grammar tables and 

vocabulary lists, without linkingthemto 

real-world hospitality situations, make it 

harder for students to grasp the practical 

value of learning French. 

 

Toaddresstheseissues,active,communi 

cative, andcontextuallearningstrategies 
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areessential. Interactivemedia—suchas 

French dialogue videos, hospitality- 

themedsongs,andvocabularyapps—can 

improve both pronunciation and 

comprehension. Role-play activities are 

also highly effective. For example, 

students can simulate situations such as 

room reservations or restaurant service, 

using phrases likeBonjour madame, 

souhaitez-vous un café ?Additionally, 

project-based learning (PjBL) encourages 

students to apply their language skillsin 

real-worldtasks,suchascreatingavideo of 

breakfast service or designing a French-

language tourism brochure. These 

strategies help students move beyond 

memorizationandengagewithFrenchin 

practical,professionalcontexts—making 

learning more meaningful, motivating, 

and industry-relevant. 

 

F. CONCLUSIONSANDSUGGESTI 

ONS 

The conclusion of this study shows that 

hospitality students still face significant 

challengesin learning French,particularly 

in linguisticaspectssuchasvocabulary, 

pronunciation, grammar, and verb 

conjugation. These difficulties affect 

their speaking and writing skills and 

resultinlowself-confidencewhenusing 

the language, especially in oral 

communication. 

 

The causes of these difficulties stem 

from both internal and external factors. 

Internally, students often lack 

motivation, fear making mistakes, and 

show limited interest in French. 

Externally, obstacles include limited 

learningtime,teachingmethodsthatare 

not context-based, a lack of media and 

learning facilities, and an unsupportive 

classroom environment. Theoretical- 

heavy instruction also creates a gap 

betweenwhatistaughtinclassandwhat is 

needed in the hospitality industry. 

To overcome these issues, several 

strategies have been proven effective, 

such as using audiovisual media, role- 

play simulations, cooperative learning, 

communicativeapproaches,andproject- 

based learning. These strategies help 

increase student engagement, improve 

confidence,andmakelanguagelearning 

more relevant to real-life situations in 

hospitality, such as serving guests in 

restaurants, hotels, and front offices. 

 

Recommendationsincludeimplementing 

project-based learning that mimicsreal- 

worldhospitalityscenarios,suchas 

restaurantorhotelservicesimulations. 

Institutions    should  enhancelearning 

facilitiesbyprovidinglanguagelabs, 

audiovisualequipment,andaccessto 

interactivedigitallearningplatforms. 

RegulartrainingworkshopsforFrench 

instructorsareencouragedtopromote 

communicativeandpracticalteaching 

approaches. Additionally,studentswho 

lack confidence   should    receive 

motivational support,andtheclassroom 

shouldbemadeasafe,encouraging 

space.Practicalactivitiessuchasrole- 

plays,   mini-dramas,  structured 

dialogues,andvlogprojectsshouldbe 

conducted    more frequently.    French 

learning should also be   directly 

connected   to the  demands  of the 

hospitality      industry,   including 

opportunitiestopracticewithforeign 

guests for real-world exposure. 
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